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ANALYSIS OF METHODOLOGIES TO MITIGATE LEXICAL INTERFERENCE IN B2
LEVEL ENGLISH LEARNERS

Abstract: Lexical interference poses a significant challenge for B2 level English learners, often leading
to confusion and errors in communication. This study evaluates the effectiveness of various
methodologies to mitigate lexical interference, focusing on explicit conjunction instruction. Employing
both quantitative and qualitative data, the research explores how targeted teaching strategies can enhance
learners' writing cohesion and comprehension. For B2 level English learners, the phenomenon of lexical
interference can be a major obstacle to achieving fluency. But fear not! There are various methodologies
that can help mitigate this issue and enhance your English language skills.

Introduction

Lexical interference occurs when a learner's native language influences the learning of a second language,
leading to errors. For B2 level English learners, this interference can hinder fluency and coherence in
writing. This study analyzes methodologies aimed at reducing lexical interference, with a particular
focus on the use of explicit conjunction instruction to improve writing skills. Interlingual interference, a
phenomenon marked by errors attributable to the mother tongue's influence on the target language,
represents a significant challenge in foreign language education 1. As we delve into the intricacies of
language acquisition, the distinctions between interlingual and intralingual interference become pivotal.
Interlingual barriers and interference can hinder second language acquisition, with the former arising
from the negative influence of one's native language, and the latter stemming from the misapplication of
rules within the target language itself. Robert Lado's identification of interference as a detrimental factor
in language learning further underscores the importance of understanding these phenomena.

Background

Previous studies have indicated that teaching cohesive devices explicitly can significantly enhance
learners' writing abilities. According to Halliday and Hasan's (1976) conjunctive framework, cohesive
devices are essential for creating unified and coherent texts. This study builds on the work of
Abdelreheim (2014), Adiantika (2015), Boukra et al. (2019), and Othman (2019) to assess the impact of
explicit conjunction instruction on B2 level English learners.

Methods

Collocations

Collocations help students master the natural flow of language. For example, phrases like "take a break"
or "make a decision" are a natural part of the language. With the help of compound dictionaries, students
learn to use words more naturally. This method increases vocabulary by learning vocabulary and allows
students to use the language more naturally. Each joint vocabulary takes time to learn and students must
achieve perfection through rehearsal and practice.

Lexical Chunking
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The method of lexical division helps students learn words by dividing them into thematic groups. For
example, learning all the words related to food at the same time. This method facilitates contextual
learning and makes it easier to remember words. The vocabulary of the topic increases through thematic
units. Many topics may take longer to cover and some topics may be less interesting.

Use of Educational Tools

The use of multimedia tools, mobile applications and online resources creates an interesting and
interactive learning environment for students. This methodology makes the learning process interesting
and interactive, and students can learn at their own time. Cost and availability of tools may be a
limitation. Also, technological problems may arise.

Linguistic Mapping

Linguistic mapping visually shows the relationships between words, making it easier to remember and
use words. Through visual approaches, words are easier to remember and you are more likely to see
relationships between words. The mapping process takes time and some students may not prefer visual
learning.

Practical Exercises

Through practical exercises, students learn to use the words they have learned in different contexts. This
method helps to increase practical experience. Increases the experience of using words in real life and
reinforces correct usage through exercises. Conducting practical exercises takes a lot of time and
students are forced to actively participate.

Metacognitive Approaches

Using metacognitive approaches, students analyze, monitor, and improve their learning processes.
Students gain a better understanding of their learning styles and gain control over their learning process.
Finding an individual strategy that works for each student can be difficult, and monitoring and analyzing
learning is time-consuming.

Language Exchange

Through language exchange classes with native speakers, students learn the correct use of words and
pronunciation. Increases the experience of using the language in real life and improves pronunciation
and language richness. Communication with native speakers may be limited and students may feel
uncomfortable at first.

Systematic Approach

Interference can be reduced by systematically teaching students grammar and syntax. This technique
helps to better understand grammatical rules and develops language skills in general. Learning grammar
and syntax can be tedious for some students, and learning and applying the rules takes a lot of time.

Contextual Learning

By learning words in context, students better understand the different meanings of words and their
correct usage. This method makes it easier to remember words and allows you to see how words are used
in different contexts. Learning each context takes time and some contexts can be complex.

Participants

The study involved 43 B2 level English learners, divided into two groups: an experimental group (21
students) and a control group (22 students).



622 | VOLUME 6, ISSUE 1, 2024

Procedure

1. Pre-Test: Both groups took a pre-test to assess their initial knowledge of conjunctions and
cohesive devices.

2. Intervention: The experimental group received explicit instruction on conjunctions, while the
control group followed the standard curriculum.

3. Post-Test: Both groups took a post-test to measure any changes in their use of cohesive devices.

Data Collection and Analysis

Quantitative data were collected through pre- and post-tests, and qualitative data were gathered from
students' written compositions. Independent samples t-tests and paired samples t-tests were used to
analyze the data.

Results

Pre-Test Results

The pre-test results showed no significant difference between the two groups. The mean scores were
almost identical: the experimental group had a mean score of 11.14, and the control group had a mean
score of 9.5 (p = 0.314)

Table 1: Independent Samples t-test for Pre-Test Scores

Group Number Mean Std. deviation T Sig.(2 tailed)

Experimental 21 11.14 4.95 1.020 0.314

Control 22 9.5 5.57

Post-Test Results

The post-test results indicated a statistically significant improvement in the experimental group's scores
compared to the control group. The experimental group had a mean score of 17.76, while the control
group had a mean score of 10.68 (p = 0.000)

Table 2: Independent Samples t-test for Post-Test Scores

Group Number Mean Std. deviation T Sig.(2 tailed)

Experimental 21 17.76 6.04 3.783 0.000

Control 22 10.68 6.21

Qualitative Analysis

Analysis of students' compositions revealed that the experimental group used a wider variety of
conjunctive items and their paragraphs were more cohesive and unified. Temporal items and
summarizing phrases such as "first, second, third, finally," "briefly," and "to sum up" were used
effectively, enhancing the readability and coherence of their texts 1.

Discussion

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC9742365/
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The results support the hypothesis that explicit instruction in conjunctions significantly mitigates lexical
interference and improves writing cohesion among B2 level English learners. The findings are consistent
with previous research, highlighting the importance of targeted teaching strategies in language learning.

Implications

These findings suggest that educators should incorporate explicit conjunction instruction into their
teaching practices to improve learners' writing skills. This approach not only reduces lexical interference
but also fosters a better understanding of text structure and flow.

Conclusion

This study demonstrates the efficacy of explicit conjunction instruction in mitigating lexical interference
among B2 level English learners. By enhancing the use of cohesive devices, learners can achieve greater
fluency and coherence in their writing, ultimately improving their overall language proficiency.
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